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The Division of Diversity and Community
Engagement advances socially just learning
and working environments that foster a culture
of excellence through diverse people, ideas
and perspectives. We engage in dynamic
community-university partnerships designed
to transform our lives.
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Leadership and Culture of Assessment

 History of DDCE

— Expanded from a diversity and cross-cultural office created by
the President in response to the report by the Task Force for
Racial Respect and Fairness

— One of the most comprehensive units at UT Austin with over
300 faculty and staff across both academic and student affairs

e Assessment Structure
— Assistant Vice President for Assessment reporting to VP
— 12 Assessment plans representing key areas of DDCE

— A team of unit directors as the driving force for institutional
effectiveness within DDCE and beyond
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“To begin with the end in mind means to start with a clear
understanding of your destination.”

-Stephen R. Covey
« Promote a culture of accountability and excellence

— Recognition of existing assessment achievement &
expertise

— Communication with shared understanding and language
— Foster network and interdependence
— Leadership support/recognition

 Develop Collaboration and Partnership
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Institutional Effectiveness
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Case Study

Use a mixed methodological approach to assessment.

« Databases
e Quantitative methods
e Qualitative methods
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Activities

e Activity 1
— Your Learning Style Profile

e Activity 2
— Writing the Program Mission and Goals
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Department Vision and Resources

 Redesigning for Improvement
e Beginning with the End in Mind
« Creativity and Comparative Assessment
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Questions?

Contacts

Ge Chen
Assistant Vice President
Division of Diversity and Community Engagement
gechen@austin.utexas.edu
512-471-1205

Glen Baumgart
Director, Volunteer Service Learning Program
Division of Diversity and Community Engagement
gbaumbart@austin.utexas.edu
512-232-2930

R. Joseph Rodriguez
Outcomes Assessment Specialist
Division of Instructional Innovation and Assessment
joseph.rodriguez@austin.utexas.edu
512-232-5847
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Learning Styles

Adults learn through a variety of ways. One person may learn better by listening;
another may be visual or may prefer to read instructions. Someone else will need a
demonstration.

Learning style refers to the way in which a learner approaches and responds to
a learning experience. There are several learning style assessments available on the
market including the following instruments, published in the Pfeiffer Annuals:

* Learning Style Inventory by Ronne Toker Jacobs and Barbara Schneider
Fuhrmann (1984)

* The Learning Model Instrument by Kenneth L. Murrell (1987)

* The Dunn and Dunn Model of Learning Styles by Joanne Ingham and Rita
Dunn (1993)

David Kolb’s Learning Style Inventory (1991) is used widely as a basis for other
models and instruments. These, among others, are all excellent tools to help you
identify learning style. The self-assessment process heightens your awareness that
different people learn in different ways and sensitizes people to the importance of
designing training that addresses all learning styles.

Determining Your Learning Style

To get a flavor for these style differences and to further your understanding of your
preferred learning style, complete the learning style assessment in Exhibit 2.1, then
score and study it. ’



Understanding Adult Learners

Instructions: For each of the numbered items below, rank alternatives A through D
by assigning 4 to the phrase that is most like you, 3 to the one that next describes
you, 2 to the next, and finally, 1 to the ending that is least descriptive of you.
1. When solving a problem, I prefer to. . .
a. take a step-by-step approach
b. take immediate action
¢. consider the impact on others

d. make sure | have all the facts

2. As alearner, [ prefer to. . .
a. listen to a lecture
b. work in small groups
¢. read articles and case studies
d. participate in role plays
3. When the trainer asks a question to which I know the answer, I. . .
a. let others answer first
b. offer an immediate response
¢. consider whether my answer will be received favorably

d. think carefully about my answer before responding

4. In a group discussion, I. . .
a. encourage others to offer their opinions
b. question others’ opinions

readily offer my opinion

8 o

listen to others before offering my opinion

The Trainer’s Handbook, Updated Ed. Copyright © 2009 by Karen Lawson. Reproduced by permission of
Pfeiffer, an imprint of John Wiley & Sons, Inc.
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EXHIBIT 2.1. Learning Style Profile

5. I learn best from activities in which I. ..
a. can interact with others
b. remain uninvolved
c. take a leadership role

d. can take my time

6. During a lecture, [ listen for. . .
a. practical how-to's
b. logical points
c. the main idea

d. stories and anecdotes

7. Tam impressed by a trainer’s. . .

. knowledge and expertise

g @

. personality and style
c. use of methods and activities

d. organization and control

8. 1 prefer information to be presented in the following way:
a. a model such as a flow chart
b. bullet points

c. detailed explanation

o

accompanied by examples




Understanding Adult Learners

Profl

9. Ilearn best whenI. ..
a. see relationships among ideas, events, and situations
b. interact with others
¢. receive practical tips

c. observe a demonstration or video

10. Before attending a training program, I ask myself: “Will . . .?”
a. get practical tips to help me in my job
b. receive lots of information
¢. have to participate
d. learn something new
11. After attending a training session, I. . .
a. tend to think about what I learned
b. am anxious to put my learning into action
c. reflect on the experience as a whole
d. tell others about my experience
12. The training method I dislike the most is. . .
a. participating in small groups
b. listening to a lecture
c. reading and analyzing case studies

d. participating in role plays

The Trainer's Handbook, Updated Ed. Copyright © 2009 by Karen Lawson. Reproduced by permission of
Pfeiffer, an imprint of John Wiley & Sons, Inc.
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EXHIBIT 2.1. Learning Style Profile, Cont'd ST

Scoring Sheet

Instructions: Record your responses on the appropriate spaces below, then total the
columns. The higher the number, the more you prefer that particular style. Conversely,
the lower the number, the less you prefer that style.

Feeler Observer Thinker Doer

1c la 1d b ——
b - 2a 2¢ —— 2d — —

3C — 3a 3d ———— 3b ——

4a 44 —— 4 4c

5a 5b — — 5 — — 5C
6d — 6¢ — [ o J— 6a

o J— 7d —— 7a 7¢C ——
8d —— 8a 8¢ —— 8 — —
9% 9d ——— 9a 9% ——
10d —— 10c¢ 10b —— 10a — —
11d — — 11c 11a 11b ——
12¢ — 12a 12d 12b

Total Total Total Total




Understanding Adult Learners

Feelers. Feelers are very people-oriented. They are expressive and focus on feel-
ings and emotions. They enjoy affective learning and gravitate toward learning ex-
periences that explore people’s attitudes and emotions. Feelers thrive in an open,
unstructured learning environment and appreciate the opportunity to work in
groups and like activities in which they can share opinions and experiences.

Observers. Observers like to watch and listen. They tend to be reserved and quiet
and will take their time before acting or participating in class. When they do decide
to offer an opinion or answer a question, they are generally right on target. They
enjoy learning experiences that allow them to consider various ideas and opinions,
and they seem to thrive on learning through discovery.

Thinkers. Thinkers rely on logic and reason. They like the opportunity to share
ideas and concepts. They prefer activities that require them to analyze and evalu-
ate. They will question the rationale behind activities and will challenge statements
that they perceive to be too general or without substance. The thinkers prefer to
work independently and question the relevance of role plays and simulations.

Doers. Doers like to be actively involved in the learning process. They will take
charge in group activities and tend to dominate discussions. They like opportunities
to practice what they learned, and they are particularly interested in knowing how
they are going to apply what they learn in the real world. They like information pre-
sented clearly and concisely and become impatient with drawn-out discussions.

The Trainer’s Handbook, Updated Ed. Copyright © 2009 by Karen Lawson. Reproduced by permission of
Pfeiffer, an imprint of John Wiley & Sons, Inc.
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ACTIVITY 2
‘Beginning with the End in Mind’: Writing the Program Mission and Goals

Informational Worksheet and Activity

Program Mission

The program mission is a concise statement of the general values and principles that guide the program and
set the direction that guides the goals and objectives. The mission statement defines the purpose the program
seeks to achieve, describes who it serves, and states the value and principles.

The function of the mission statement is to:

e Tell what the program is, what it does, and for whom it exists

e Describe the purpose of the program

e State how the program contributes to the education of students and overall student-based services
e Align with the division, department, college, and university mission statements

The structure of a mission statement can be identified as follows:

The mission of [name of your program] is to [the primary purpose] by providing [your primary
functions and activities] to [your users and stakeholders]. Additional statements for clarity can
follow.

Example:
The mission of the Longhorn Leaders Program is to prepare students for leadership development by
educating them in the fundamental concepts, knowledge, skills, and practices of leadership and
ethics.

The following questions can serve as a checklist for the mission statement:

Is the statement clear and concise for the reader and general public?
Does it clearly state the purpose of the program?

Does it indicate the primary functions and activities of the program?
Does it indicate who its beneficiaries, users, or stakeholders are?
Does it support the mission of the division, college, and university?

e wN e

MISSION STATEMENT ACTIVITY

The mission of is to by
providing
to

Page 1of3
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Program Goals and Objectives
Program goals and objectives are brief, clear, specific statements of what learners will be able to perform at
the conclusion of planned activities.

The purpose of program goals and objectives is to:

Facilitate overall program development by encouraging goal-directed planning
Inform others of the standards and expectations of the program

Provide information for the development of assessments by identifying the types of evidence that
students need to produce to demonstrate understanding

Clarify the intent of the program and guide activity planning (e.g., projects, seminars, workshops,
tours)

Provide a framework for evaluating program improvements and progress
Create a framework for evaluating overall effectiveness of an educational program

Provide evidence of student learning to be utilized for accreditation

Goals can focus on general outcomes for the program and students as well as program-specific objectives
relevant to the program. Best practices suggest that you identify at least three goals for your program.

Examples include:

A.

The program will increase the number of first-generation students who enroll at The University of
Texas at Austin through its student recruitment and program-led outreach activities.

Students will strengthen their integrated service learning by becoming responsible leaders in diverse
communities in need.

The program will provide selected high school teachers opportunities to improve and maintain current
knowledge of content and pedagogy related to chemistry.

The program will provide community and university-based resources to schools and communities in
need of academic-related support.

Students will be introduced to advanced writing skills to develop a college-level, rhetorical analysis
essay.

Page 2 of 3
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PROGRAM GOAL ACTIVITY

A. The program will increase the who enroll at The University of
Texas at Austin through activities.
B. Students will by becoming
in
C. The program will to and
related to
D. The program will provide to
in of support.
E. Students will be to
to develop
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